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The School-Community 
Development Study 


JOHN RAMSEYER 


lay citizens the community, and state-department of- 

ficials are invited help Ohio improve its program for 
the preparation educational leaders. This co-operative pro- 
gram research and experimentation designed five-year 
project and directed the College Education, Ohio State 
University. 

one part nation-wide co-operative study the 
leadership school administrators. addition the 
Ohio study, regional research centers have been established 
Harvard, Columbia, Chicago, Peabody, Texas, Oregon, and 
Stanford universities. The projects developed all these 
centers are made possible grants from the W.K.Kellogg 
Foundation. While the plans for the study directed Ohio 
State University are limited work the state Ohio, the 
other universities will extend their research number 
surrounding states. Thus, the collaboration the several 
research centers, nation-wide project for the improvement 
educational leadership being developed. 

The School-Community Development Study, the project 
centered Ohio State University, concerned largely with the 
increasing complexity problems which school administrators 
face guiding educational thought and action the communi- 
ties which they serve. Since the project began September, 
two University staff members have been visiting schools, school 
administrators, and community leaders throughout the state 
determine their conception the problems educational 
leadership today. More than thirty school systems and educa- 
tional groups have been consulted. This interchange ideas 
has been exceedingly helpful determining the plan action. 


principals, supervisors, teachers, parents, 
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significant note that this stage group delibera- 
tion the University staff members and the educational leaders 
consulted agree that the frontier educational leadership 
the area school-community development. number 
recent movements, some constructive and others designed 
maliciously undermine the work the schools, serve 
bring problems school and community relations sharply into 
focus. Literature growing out national organizations such 
the National Citizens Commission for the Public Schools, 
constructive movement aimed toward enlisting the citizenry 
planning for school improvement, reflects growing interest 
our schools. The call for more adequate financing the 
schools, both provide satisfactory salaries for teachers and 
build the schools that are needed, has reached people every- 
where. The public looking educational leaders for guid- 
ance the effort develop the kind educational program 
that will meet growing needs. the same time, there are 
forces which work destroy the mutual confidence the 
people and the teachers hired educate their children. 
Uninformed and misguided groups have brought much untold 
damage communities and their schools sowing seeds 
mistrust and making unwarranted charges against the patriotism 
educators. 

The task that faces the school administrator not merely 
one keeping the public informed about the work the 
school. Neither merely matter selling the school pro- 
gram the people. America the schools are part 
educational program that belongs the people. This program 
must grow out their thinking. Herein lies the challenge 
educational leadership today. gain the confidence the 
people the community, place issues squarely before them, 
help them assess the values achieved from their educational 
program, help them recognize the weaknesses the pro- 
gram, and amalgamate the many separate forces and groups 
build constructive co-operative program action 
accept this challenge seriously, confidently, and competently. 

School administrators recognize that this responsibility calls 
for the highest educational statesmanship. They recognize that 
the task must carried out highly complex communities 
which there are different organizations having varied pur- 
poses and loyalties. How bring about community mind 
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resulting co-operative action for the educational betterment 
all concerned the problem leadership. 


simple formulas, pet theories, pat answers, panaceas 
are adequate for this situation. need the co-operation all 
groups seriously interested this problem. Tentative answers 
must developed many places under variety conditions. 
These answers will need tried, altered, and tested again 
and again think and work together. 


PROVIDE setting for such planning and action the staff 
the School-Community Development Study proposes, 
the early stages its program least, and with the aid 
appropriate educational groups and citizens Ohio: 


First, identify and thoroughly analyze current practices involving 
school and community co-operation which are being tried some 
school districts Ohio. 

Visits Ohio schools indicate that wealth ideas, suggestions, 
and hypotheses for further action exists some communities that are 
working their own school and community-development problems. 
some cases forward-looking practices seem result from co-operation 
invited educational leaders. others, there seems pattern 
co-operation among local groups but its origin, even its present 
impetus, not clearly identifiable. 

one community seems that pattern local co-operation for 
community development and betterment has been consciously organ- 
ized effort for more than twenty years. community council with 
political affiliation, and somehow able rise above the pressures 
vested interests, offers leadership the community its betterment 
enterprises. 

Cause and effect relationships such situations are difficult 
identify. Nevertheless, the present action these groups can studied 
determine their processes, the attitudes that prevail, and the kind 
leadership which emerges such situations. the opinion the staff 
that such examples exist sufficient number throughout the state that 
study them should produce significant body data. 


Second, assist existing groups educational leaders their study 
school and community problems organize study councils for 
educational leaders medium working the problems school 
and community development. 

the sampling opinion school administrators thus far all 
representative the thinking others the field, large number 
them would welcome opportunity deliberate together these 
matters. far, many them have not been able crystallize their 
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thinking the point projecting hypotheses for action. Nevertheless, 
they agree that there real need for some plan local action the 
immediate future. Hence, for them, such study timely and consist- 
ent with the trend toward greater local participation decision making 
concerning matters education. 

Among the suggestions made for activities such study council 
are: first, discuss the pros and cons ideas growing within the 
group itself; second, visit communities which forward-looking pro- 
grams community action exist; third, hold discussions with leaders 
fields other than education; for example, industry (both management 
and religion, politics; and fourth, help one another survey the 
needs communities for determining course action. 


Third, encourage and facilitate certain experimental programs 
few selected communities where new hypotheses for action are emerg- 
ing, where they can developed with the consultation and re- 
search facilities furnished universities and colleges. 

number school people have indicated readiness the part 
the citizens their communities for experimentation with wider partici- 
pation thinking about and building their educational programs. 
some instances serious attempts have been made build broad educa- 
tional program the light local needs, but uncontrolled factors 
aborted the effort. 

such instances the local community should have access the 
services the great research centers the state. Ways must found 
bring the competency and expertness the great university together 
with equally important but different competencies field workers 
solving problems local concern. Both the universities and local groups 
throughout the state stand gain from experiences working co-opera- 
tively projects community betterment. 


Fourth, extend and expand the facilities the state for sharing ideas 
and experiences educational leaders through conferences, work- 
shops, seminars, and periodic reports. 

Acting the principle that ideas grow out shared experiences, 
the School-Community Development Study should provide adequate 
means for sharing the experiences gained the enterprises described. 
Present plans include provision these media for the exchange ideas 


terms the need expressed people the field and the resources 
available the study. 


Fifth, provide means for broadening the experiences prospective 
school 

preliminary study the experience background those going 
into positions educational leadership today compared with those 
who rose such positions few years ago suggests that recent years 
the variety experience gained before occupying such positions has 
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lessened. true that person may rise position leadership 
education after having experienced only small segment the edu- 
cational program which lead, seems reasonable that 
explore the possibility broadening this experience determining what 
elements his training make such experience unnecessary. 

Various suggestions have been made for providing the prospective 
educational leader with experiences needed background for his 
future work. For example, internships are being provided some 
schools. Some prospective administrators are required assist educa- 
tional, sociological, and other community surveys. Another suggestion 
that they play leadership seminars conducted for beginning 
teachers, thus gaining experience discussing curriculum problems with 
teachers already the job. Whether not any this knowledge can 
substitute for the apprenticeship served moving through the ranks 
matter that needs tested. 


program activity calls for re-examination the 
entire pre-service and in-service education for administra- 
tors. The study described herein being organized state- 
wide basis order that the resources number institutions 
may brought bear needed solving such problems. 
Four full-time research workers and community leaders are 
working the project. addition, full-time executive 
assistant the director and number graduate students 
working part-time basis make the central Actu- 
ally the School-Community Development part the 
College Education and not separate entity.* simply as- 
sists the College making possible program which for lack 
adequate financing has heretofore been unable undertake. 

During the early designing the project soon became 
apparent that one college had orientation broad enough 
give such study adequate direction. Hence, the Dean 
the College Education called upon the Colleges Agricul- 
ture, Arts and Sciences, Commerce, Law, and Medicine 
participate its planning. This has given the study broad 


addition the director the staff consists the following persons: 
Assistant the Director—Nancy Reip 
Resource-Use Harris, formerly superintendent schools, 
Floodwood, Minnesota, and more recently instructor, New York University 
Projects formerly professor school admin- 
istration, University Utah 
Research Jenxins, formerly the School Education, 
University Michigan 
Offices the School-Community Development Study are College Road Annex, 
Ohio State University. 
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interdisciplinary character, with all six these colleges offering 
special technical and research facilities aid carrying the 
work. became apparent the early planning that the Uni- 
versity-wide co-operation made possible under this agreement 
the greatest advantage. result, the interdiscipli- 
nary feature study has been carried into all aspects plan- 
ning. Advisory Committee representing six colleges the 
Ohio State University campus has been named assist the 
making use all the resources the University and the 
various disciplines represented. 

provide flow ideas from the field the staff that 
directly responsible for the project, lay-professional advisory 
committee being organized. This committee will consist 
representatives from the State Department Education and 
from Ohio teacher-education institutions that train school ad- 
ministrators, together with persons selected from the state 
represent lay and professional thinking. 

These two broadly oriented committees will called upon 
meet with the central staff regular occasions discuss 
matters policy and broad outlines plans for future activity. 
smaller executive committee having membership both 
the advisory committees will meet more often work out the 
details the entire plan and make executive decisions con- 
cerning course action followed. 

The central staff charged with the responsibility for major 
aspects planning and carrying the plans into action con- 
ceived team workers. They represent variety experi- 
ences school administration, school-survey work, consultative 
service schools number states, college teaching 
education, psychology and sociology, and research. These per- 
sons are not necessarily specialists who can render expert deci- 
sions all school and community problems. Rather, the team 
represents combination competencies research, leader- 
ship, and the utilization resources and facilities that have 
bearing problems that arise. Much the work done any 
community should done professional and lay people who 
live and work that community. The staff the School- 
Community Development Study can help the local group 
planning. can provide training for local leadership. can 
advise building techniques and instruments for investigation. 
can offer technical assistance and research facilities that are 
brought within its reach. short, can help communities help 
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themselves but cannot make the changes which people the 
local level must make for themselves. 


the major objectives the study are better educa- 
tional programs for all communities Ohio. But 
intended that improvements result, first, from better relations 
between school and lay people; second, from greater insight 
into the needs the community; third, from greater willing- 
ness the part separate groups co-operate for the larger 
community interest; and fourth, from the combined efforts 
many groups working common projects the mutual ad- 
vantage all concerned. this takes place greater degree 
any community the concern this study determine 
what, anything, good educational leadership has with 
the process. primary objective the study determine 
whether not educational leader can educated work 
with the school faculty and with the people his community 
the end that insights, understandings, attitudes, and tech- 
niques co-operation increased effect better living. 

Hence, experimentation community improvement and 
research concerning the the educational leader the 
community absolutely essential the project. equal 
importance are the implications this research for improving 
the preparation school administrators. 

conceivable that the co-operation between the various 
disciplines the campus which are fused center upon com- 
mon enterprise will result new. insights having implications 
for improving the science human relations. Perhaps the 
high degree co-operation among teacher-education institu- 
tions, the schools, and lay citizens may suggest totally differ- 
ent set relationships among them. hoped that the 
experience will mutually beneficial and that all groups will 
want extend the areas co-operative working relationships. 

[Vol. XXXI, No. 
Two Errors 

page 214 the November number this magazine, 
the School Fine and Applied Arts Ohio State University 
was called the “College.” 

page 233 the December number, the word super- 
intendents was used instead administrators referring 
the American Association School Administrators. 
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School Rewards 
and Social-Class Status 
STEPHEN ABRAHAMSON 


students public schools should distributed 

according merit and desert. The variety prin- 
ciples implicit current practice evidence the complexity 
the problem. Should the distribution based largely 
intelligence—the child with the higher intelligence quotient 
receiving more rewards? Should the distribution based 
largely emotional needs, the child “needing” motivation 
receiving more rewards? Should the distribution based 
social behavior—the “better-mannered” child being favored? 
Should rewards distributed the basis home background 
—the higher the social-class background the child, the 
greater his share the rewards? 

The research project reported here was designed 
test the hypothesis that children higher 
grounds tend receive more than their proportionate share 
rewards. The use proportionate distribution basis for 
comparison depends the reasonableness three assump- 
tions: First, innate ability, intelligence, distributed among 
school children without regard social status. Second, the 
emotional needs children are essentially the same, regardless 
social status. Third, teachers and schools have obligation 
provide learning incentives (rewards) for all children, re- 
gardless social class. 

Davis indicates that the available evidence the intelli- 
gence level school children comes largely from tests that 
discriminate against children with lower 
book published since the completion this 
study, further indicates that test situations designed 
remove the cultural bias, children lower-class backgrounds 
longer score significantly lower than children higher 
Furthermore, Ashley Montague’s 
Statement Race, prepared for Unesco and endorsed the 


Davis, Allison. Social Class Influences upon Learning. Cambridge, Massachusetts: 
Harvard University Press, 1948. pp. 

Davis, Allison, al. Intelligence and Cultural Differences. Chicago: University 
Chicago Press, 


theory, believe that the rewards assigned 
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world’s leading authorities anthropology, sociology, biology, 
and psychology, offers support the assumption that intelli- 
gence distributed without regard social-class background. 

Mann indicates that there significant difference be- 
tween the unmet emotional needs manifested any one social- 
class group and those any other social-class Further- 
more, when teachers have become engaged program 
meet the needs their students, the academic achievement 
the children has the interest equality 
opportunity education, then, becomes almost obligation 
give security children regardless their social-class 
backgrounds. 

The importance motivation learning situations has 
long been established and accepted educators. the two, 
reward and punishment, reward provides the stronger moti- 
vation while punishment, many cases, carries with 
annoyance factor which transferred the act getting 
found out the agent administering the punishment. Since 
the amount learning depends motivation, and since re- 
ward provides this motivation while punishment often induces 
up,” all children should share the rewards and 


punishments are realize equality opportunity 
education. 


the hypothesis which relates social class rewards 
and punishments, the investigator obtained information 
about the students home-room groups six junior high 
schools, each which located different community. 
Two the schools are industrial city New England, 
two are the suburbs large Pennsylvania city, and the 
other two are New York, somewhat near the metropolitan 
area. The administrators the six schools were guaranteed 
anonymity any reporting the findings the study. 
Warner’s Index Status Characteristics was used deter- 
mine the social-class status the students the study. This 
measure requires knowledge the following four factors: 
occupation parents, source income, house type, and neigh- 


Mann, Frank Study the Frequency Unmet Emotional Needs Evi- 
denced the Behavior Children Selected Elementary Schools.” 1950. Unpublished 
doctoral dissertation the library New York University. 

Burrell, Anna Porter. Learning through Emphasis Meeting 
Children’s Basic Emotional Needs.” 1949. Unpublished doctoral dissertation file the 
library New York University. 
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borhood. Each the four rated numerically from 
according certain rating scales, and weighted total yields 
social-class Emphasis should given the point 
that these four factors not themselves determine social- 
class position. They do, however, constitute highly reliable 
index social status. 

The data collected these junior high schools pertained 
six reward and punishment factors: academic marks, favors 
and punishments the teachers, social acceptance the stu- 
dents their classmates, offices held the students school 
and classroom government, participation extra-curricular 
activities, and prizes and awards. The items this list are not 
purported exhaust the possibilities, but rather factors 
which appear almost all schools and which, sense, repre- 


TABLE 


PERCENTAGE OF STUDENTs IN Eacu SoctaL Crass By SCHOOLS 


Junior High Schools Designated Letter 

Social Class Total 

(7) (8) 
Number children 100 705 


sent rewards and punishments general. Although the list 
appears almost all rewards and punishments, must 
remembered that while high marks are rewards, low ones 
may thought punishments; that while social acceptance 
reward, rejection punishment factor; and forth. 
Chi-square was used compare the actual distribution 
each the six reward and punishment factors with theoret- 
ical distribution which was based proportionate distribution. 
The proportionate distribution resulted from consideration 
the percentage composition the population according social 
class. other words, where per cent the sample popula- 
tion was upper-middle class, would expected that these 
students would receive per cent the best marks and per 
cent the poor ones, that they would receive per cent each 
the high and the low social-acceptance scores, that they 


Warner, Lloyd; Meeker, Marchia; and Eells, Kenneth. Social Class America. 
Chicago: Science Research Associates, 1949. 
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would hold per cent the offices, and forth. The 
per cent level usually considered adequate test statistical 
significance. 

The coefficient contingency was employed determine 
the correlation between the social-class backgrounds the 
students and their share the various rewards and punish- 
ments. All the coefficients contingency were statistically 
significant beyond the cent level. 


TABLE 


Marks RECEIVED THE STUDENTS ACCORDING 


Academic Marks 


Social Class Total 


Cc D E Number 


(4) 


Upper-Middle—* 
Number received ............... 
Lower-Middle— 
Number received ............... 
Number proportionately 
Upper-Lower— 
Number proportionately 
Lower-Lower— 
Number proportionately 


Total number 


The marks four upper-class students are included this group. 


The figure following this designation represents the number that would expected the 
marks were distributed proportionately each social class. 


percentage composition the population sample 
each school according social class presented Table 
The percentages the totals for this study are very similar 
the Yankee City totals and the Jonesville High School 
population given Lloyd The schools are arranged 
order decreasing percentages students the upper- 
middle class. 

all the schools included the study, significant rela- 
tionship between the social class the students and the marks 
received the students was discovered. Table presents the 
distribution the marks received the 705 students included 
the study. Under each social class two entries are given: 


Lloyd, al. Democracy Jonesville. New York: Harper and Brothers. 
1949. pp. 24-25. 
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“Number received” and “Number proportionately expected.” 
For example, the students classified belonging the upper- 
middle social class actually received 135 A’s. The number 
A’s which would have been assigned them, the marks had 
been proportionately given according the size the group, 
would have been (see Column 2). 

The trend the table obvious: The students the 
upper-middle and lower-middle class received more than their 
proportionate share A’s and B’s and less than their propor- 
tionate share C’s, D’s, and E’s, while the students the 
upper-lower and lower-lower classes received less than their 
proportionate share A’s and and more than their propor- 
tionate share C’s, D’s, and E’s. Also, the trend more 
pronounced among the students the upper-middle class and 
the lower-lower class. Furthermore, all the schools, the 
coefficient contingency was between .40 and .70, indicating 
substantial correlation between the social class the students 
and the marks they received. 

One simple rating scale was used the teachers co- 
operating the study indicate the extent which they 
favored students, and another gauge the extent which they 
penalized students.’ For the total distribution favors con- 
ferred the teachers, chi-square was found significant 
beyond the cent level. The same was true the 
distribution punishment ratings the teachers. other 
words, teachers, their own ratings students, indicated that 
they tended distribute the little favors and punishments 
the classroom way that was related social-class status. 


Ohio Social Acceptance Scale was used measure the 
social ratings given the students their classmates 
the six schools. This test results two ratings for each student: 
one, score representing his acceptance students the 
same sex; the other, score representing his acceptance 
students the opposite sex. 

The total distribution ratings boys boys and 
girls girls given Table III. The chi-square was found 
significant beyond the cent level, and the coeffi- 
cient contingency indicates substantial correlation. The 
same true opposite-sex scores. other words, the students 


Raths, Louis E., and Abrahamson, Stephen. Student Status and Social Class. Bronx- 
New York: Modern Education Service, 1950. 
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higher social-class background received more than their pro- 
portionate share the high scores and less than their propor- 
tionate share low scores, while students lower social-class 
background received just the opposite. This finding was true 
those schools where the student population was predominantly 
lower class well where the population was more evenly 
distributed. 

all the schools there was observable relationship 
(also statistically significant) between officeholding and social- 


TABLE 


FROM STUDENTS ‘THE SAME SEX—ALL SCHOOLS 


NuMBER 
(7) 
Upper-Middle—* 
Number received ..... 
Number proportionately 
Lower-Middle— 
Number proportionately 
Upper-Lower— 
Number proportionately 
Lower-Lower— 
Number proportionately 
Total number students 108 169 185 181 705 


The social-acceptance scores four upper-class students are included this group. 


class status. The students the upper-middle class held many 
more offices than their proportionate share, while students 
the upper-lower class held many fewer than their proportionate 
share. student the lower-lower class held any office 
despite the fact that there were students the lower-lower 
per cent all the students included the study. 

four the six schools—schools which the students 
were able participate many club activities they wished 
—it was discovered that the number students participating 
no, one, two, and three more activities was significantly 
related the social class the students. general, was 
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found that the higher the social class, the more activities they 
were participating per student and the less chance there was 
that they were participating activity. This relationship 
was also found statistically significant. 

The students tabulated the population samples the 
various schools had not won prizes the extent that any 
statistically reliable information could gathered. Informa- 
tion was obtained, however, three the schools concerning 
the social-class backgrounds the winners for the past three 
years the much coveted American Legion Award. Fourteen 
the winners were upper-middle class and the remaining 
four were lower-middle. lower-class students were winners. 


the data collected the six schools, these conclusions 
are drawn: 

First, the sample tabulated, there was found relation- 
ship which the students higher social-class backgrounds 
received disproportionately large share the rewards and 
disproportionately small share the punishments, while stu- 
dents lower social-class backgrounds received dispropor- 
tionately small share the rewards and disproportionately 
large share the punishments. 

Second, the same relationship very probably exists through- 
out the six schools and not just the selected samples. 

the same relationship probably exists almost any 
junior high school where there are least three social classes 
represented the student population. 

Fourth, the social-class backgrounds students are prob- 
ably vital factor determining whether they will receive 
rewards not. 

Synthesizing the data collected with other evidence already 
published Allison Davis, Hollingshead, and Lloyd 
Warner, the investigator also draws the following conclusions: 

Fifth, the reward and penalty systems junior high 
schools probably reflect middle-class standards and values. 

Sixth, teachers junor high schools, being largely 
upper-middle and lower-middle class themselves, probably 
operate within the reward and penalty systems way that 
reflects the values our social-status system, and are—albeit 
unconsciously—favoring students higher 
ground, penalizing students lower social-class background, 
and treating the middle group rather fairly general. 
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recent study, Raths and Abrahamson state that there are 
essentially five ways for person improve his social 
status our The key supplied education avail- 
able almost everyone through our public-school system. 
Through education people are able train themselves for 
those positions which yield higher income, making possible 
their acquisition symbols status. Thus equality educa- 
tional opportunity becomes pivotal point the achievement 
status. Equality educational opportunity means more 
than just equality exposure time. well-known prin- 
ciple learning that rewards provide the strongest motivation 
force learning situation. Punishments, the other hand, 
not serve any purpose well except many cases provide 
the incentive for person get out uncomfortable situa- 
tion. Those children who are the receiving end the 
rewards are the ones who learn like school and who get the 
most out their educative experience. the other hand, 
those children who not receive the rewards the school 
system and who, furthermore, seem draw more penalties and 
punishments are more likely learn dislike school and 
withdraw from situation which they have achieved little 
success. 

knowledge the importance the distribution 
rewards and punishments plus realization the actual tend- 
ency the distribution rewards and punishments presents 
tremendous challenge for education today. world torn 
strife between the adherents rival ideologies, much may 
depend the way which live our democracy home. 

XXXI, 


Miss Opal Des Rosier Franklin School wrote Ohio 
State University asking for two copies the booklet “Pre- 
primers, Primers, and First Readers Arranged Order 
Difficulty.” Miss Des Rosier evidently put her address the 
envelope. the time the letter reached this office the original 
envelope was gone. should like send the booklets, but 
order need know the address Franklin School. 


and Abrahamson, of. cit. 
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When Are Summer-School 
Expenses Deductible? 


LEEVERN JOHNSON 


INCE many teachers are thinking going summer 
school this year, now good time review recent 
court case which teacher won the right deduct her 

summer-school expenses. May, 1950, the Fourth Circuit 
Court Appeals handed down decision the Nora Payne 
Hill case. The Court reversed the lower court’s decision and 
allowed the deduction for summer-school expenses. For some 
time there was considerable question whether the Com- 
missioner Internal Revenue would acquiesce the Court’s 
decision, since would open field for deductions which 
had consistently been denied teachers. 

Recently, however, the Bureau Internal Revenue has 
issued Ruling No. 4044 its Income Tax Unit. This ruling 
not only clarifies the decision who eligible deduct 
expenses, but goes interpret the decision. The following 
condensation the ruling the Hill case: 


Summer school expenses incurred public school teacher order 
maintain her position are deductible ordinary and necessary busi- 
ness expenses under section (a) (1) (A) the Internal Revenue 
Code, and such expenses may deducted determining adjusted gross 
income under section (n) the Code. 

the Hill case, the taxpayer had taught the public schools the 
State Virginia for some years and had obtained the highest certifi- 
cate issued public school teachers the State Board Education. 
She was notified the expiration her certificate and that the cer- 
tificate could not renewed unless she acquired college credits passed 
examination five selected books. She elected the former alternative 
and attended summer school Columbia University. 

Thereafter she sought deduct the expenses which she incurred 
that connection ordinary and necessary business expenses. The 
United States Court Appeals for the Fourth Circuit held that such 
expenses, including tuition, room rent, cost travel, and the difference 
between the cost living summer school and home, properly con- 
stituted ordinary and necessary business expenses incurred carrying 
trade business which are deductible under section (a) (1) (A) 
the Internal Revenue Code. 

reaching its conclusion, the court stressed the fact that the tax- 
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payer incurred the expenses “to maintain her position; preserve, not 
expand increase; carry on, not commence.” ‘Thus 
apparent that the court did not hold that all teachers attending summer 
school may deduct their expenses “ordinary and necessary business 
cases which the facts are similar those present the 
Hill case, the rule that case will applied. O.D. 892, supra, 
hereby modified conform with this conclusion. 

general, summer school expenses incurred teacher for the 
purpose maintaining her position are deductible under section (a) 
(1) (A) the Code ordinary and necessary business expenses, but 
expenses incurred for the purpose obtaining position, qualifying 
for permanent status, higher position, advance the salary sched- 
ule, fulfill the general cultural aspirations the teacher, are 
deemed personal expenses which are not deductible determining 
taxable net 

The implications this decision are perhaps greater than 
would appear the surface. The ruling makes possible for 
the teacher obtain additional training under certain cir- 
cumstances considerably less cost, for the expenses incurred 
this training are deductible arriving adjusted gross 
income. Therefore, this deduction can taken, and also the 
optional deduction, the taxpayer’s personal deductions are not 
equal per cent his adjusted gross income. This saves 
the full amount the tax the money spent, which, even 
the lowest bracket, per cent. 

From the standpoint school administrators, would 
seem that this ruling could used means encouraging 
teachers obtain additional training when needed. 
order make the expenses deductible, the school board should 
make ruling that all faculty members those with mini- 
mum training must obtain additional education, of, say, 
retain their positions. would also seem that, school 
were certified during the year some agency such the North 
Central Association, some teachers might required take 
additional training order remain their present jobs. 

state-wide basis this ruling could used connection 
with the raising qualifications for certification. teacher 
was required take additional training order renew his 
certificate and continue the position held, could qualify 
under this ruling. state had such requirements, the expenses 
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this additional training would deductible regardless 
whether they were incurred summer school during the 
regular college year. times teacher shortages, the ruling 
could used encourage teachers with provisional certificates 
obtain additional training order renew their certificates 
and continue teaching. 

Many states have laws under which certificates may 
renewed either examination additional training, 
was true the Hill case. However, person who has allowed 
his certificate lapse could not qualify; this would training 
order obtain position, and excluded the ruling. 


the ruling clarified many situations, there are 
some questions which may arise. One the question 
whether the total cost board would have been allowed 
had been claimed. the Hill case the difference between the 
cost board home and college was claimed and allowed. 
Since meals away from home are allowed business expenses 
other types work, would seem that the same sort 
reasoning should apply. The taxpayer should always keep 
accurate and detailed records expenses intends deduct 
his income-tax return. should itemize each expense and 
not attempt lump them all together. 

Another question arises the interpretation the phrase 
“qualifying for permanent status.” This probably refers 
teachers who are attempting obtain life certificate. Work 
done such effort would fall under “personal aspirations” 
rather than the satisfaction requirement made school 
officials. 

Another question which sure arise the status 
private-school teachers. The ruling specifically states that 
applies teachers public schools, which would seem 
exclude teachers schools which are privately owned and 
operated. There one line reasoning which seems have 
merit the attempt bring private-school teachers under the 
ruling. the credits private school were certified the 
state department public instruction, and condition 
such certification the teaching staff the private school were 
obliged meet the state’s requirements for public-school 
teachers, then would seem that such teachers would have 
good grounds for asking for the same deductions the public- 


| 


JANUARY 16, 1952 


school teachers. the other hand, these schools are not 
certified the state and the teaching staff does not have 
have teaching certificates, then the implication the ruling 
seems quite clear—they would not covered. This 
question undoubtedly will have decided test case 
another ruling. 

This ruling can considered major victory for school 
people. The National Education Association should com- 
plimented its aid and legal assistance carrying the case 
its successful conclusion. [Vol. XXXI, No. 


New Kind Case Study 


DANIEL GRIFFITHS ARTHUR HOBDAY 


case Joe Doakes very common one all 

courses child and adolescent psychology. in- 

cluded order that the students may have realistic 
material analyze. Colgate University, where the case 
method has deep roots, all types cases are used the various 
courses the liberal-arts curriculum. new type has been 
developed and used for period two years the writers 
this article. 

Child and adolescent psychology one the more popu- 
lar courses Colgate. Approximately the student 
body elects take it, normally the junior senior year. 
The primary objective the course provide young men 
with the opportunity study the principles child develop- 
ment such way benefit them parents, teachers, 
social workers. The course offered the Department 
Education the University. 

The areas knowledge covered are those influences 
growth: physical, emotional, nutritional, and environmental. 
The topics included are those concerned with motor control, 
sense perceptions and judgments, language, personality, moral 
judgment, and psychosexual development. Classes are con- 
ducted combination lecture-discussion basis augmented 
panel discussions, field trips, audiovisual aids, standardized case 
studies, and supplementary readings. The student taught 
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develop principles from this course study, not acquire 
conglomeration unrelated facts. Examinations are designed 
implement this objective. 

With this aim mind, the instructor’s problem resolve 
the dilemma too much theoretical classroom discussion 
principles and too little opportunity applying them 
specific situations. The question was asked, “What would 
the ideal method determining whether students can use the 
principles child and adolescent psychology?” This was an- 
swered easily, but manner far from reassuring. would 
necessary for the student take individual child, watch 
him grow over period years, analyze this growth, and 
present his findings for review. This would fine the course 
extended over period several years instead the allotted 
weeks. believed that the answer was sound but that the 
course action recommended was highly impractical. How- 
ever, seemed merit further examination. 


could the student observe growth, under varying 
conditions, real life situations, while holding against 
the yardstick his knowledge child Why 
not the novel? 

Allport, his study, Personality, Psychological 
pretation, gives remarkable insight into the use literature 
psychology. discussing the characterology Theo- 
phrastus, indicates that literature simplifies characters 
that certain universal forms human conduct may repre- 
sented. then states that “to lesser degree all literature 
depicts unified (and simplified) forms personality with 
which concrete cases may Literature also 
idiographic, concerned with individual cases. the other 
hand, the purpose psychology draw forth general 
principles laws human behavior. would then seem that 
have here the ideal combination, the novelist presenting the 
case and the embryo psychologist searching for the facts from 
which draw generalizations. 

attempt was made find novels which contained well- 
defined central characters, and list fifteen books was 
compiled for the first project. Subsequent revisions—some 
suggested students—have been made attempts improve 

York: Henry Holt and Company, 1937. 388. 
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the selection adding books which are interesting stories 
child development and illustrations dynamic principles 
growth. became clear that certain autobiographical works 
might also included for this type study. Each book 
chosen concerned with one major character whose life, over 
period time, portrayed some detail. 

The project was described carefully all the students. 
Each was asked read one the books and use its central 
character case study, and then write report which in- 
cluded the following parts: 


short critical appraisal the book 

factual description the character 

description the setting the story and the immediate 
environment the character 

detailed discussion the growth the character, specific 
influences his development, and evidences the general 
principles development operation 


far, four novels and one autobiography have been found 
extremely helpful this project. significant order, 
they are: Tree Grows Brooklyn, Betty Smith; The 
Green Years, Cronin; Knock Any Door, Willard 
Motley; Native Son and Black Boy, Richard Wright. 
interesting note that each the five books mentioned was 
the original list and has been used continuously with out- 
standing success. 

One book which has been all the lists since the devel- 
opment the project Studs Lonigan, James Farrell. 
have been disappointed that one has written superior 
paper using the central character this novel. seems have 
all the qualities desired, but, general, attempts apply the 
principles child development Farrell’s work have met 
with failure. Perhaps, because the nature and scope the 
work, presents too difficult problem student 
elementary course child psychology. 

has seemed that this type case study has met the need 
for liberalizing professional course. far too easy teach 
child and adolescent psychology aggregate facts, fig- 
ures, statistics, and graphs. The need for unifying force, 
always necessary for successful course, appears met 
this case study. The aim, striven for advocates general 
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EDITORIAL COMMENT 


Growth Rather than Accumulation 


COMMON criticism educational research that 

fragmentary; that is, has produced hodgepodge 

disjointed and unrelated bits information rather 

than organized, significant, and growing body knowl- 

edge. must admitted that there some truth this 
criticism. 

seeking suggestions how the situation might 
improved, let look the way typical thesis research 
article produced. Let disregard all cases involving poorly 
selected poorly defined problems; invalid, inadequate, 
inaccurate data; faulty analysis and interpretation. Let us, 
short, consider only “good” theses and articles. 

The research worker isolates and defines problem. 
gathers data, analyzes and classifies them appropriate ways, 
and, this basis, derives his conclusions. Because the vast 
expanse the field education, the result his labor only 
another “bit”—another set “findings.” The vast accumula- 
tion such minutiae assembled the last few decades has 
provided relatively little help the solution educational 
problems. 

What can done bring about improvement? least 
three things. First, can develop, universities and else- 
where, programs research designed deal with large and 
important problems, and utilize systematic way many 
different pieces research. Second, can produce more arti- 
cles and encourage the writing more theses which have 
their purpose not “new” research, but syntheses the findings 
previous studies. have some such theses and articles 
now; need more them. Third, can, research work- 
ers and supervisors research, see that individual researches 
proper use made previous studies. the third these 
methods that will discussed here. 

What does mean for the researcher make proper use 
previous studies? means much more than the brief, inci- 
dental reference “related studies” that usually made 
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theses and sometimes articles. means that the researcher 
will base his conclusions not his own findings alone but 
these together with the findings other workers. the extent 
that does this, doing his part toward the development 
continuing synthesis knowledge leading better 
understanding educational problems. the extent that 
fails this, and takes into account his own findings only, 
helping perpetuate the atomism that has rendered 
much educational research sterile. 

what proposed here not easy. does not mean 
swallowing whole the reported findings others. means 
critical examination each study considered. means that 
each investigator will answer for himself questions such 
these: this study closely enough related mine taken 
into account when draw conclusions? Was the study 
designed investigate what purports examine? Are 
the writer’s conclusions justified his what effect 
his findings, considered relation mine and those other 
workers, have upon conclusions? Answering questions like 
these calls for—and helps develop—sound professional judg- 
ment. 

the three ways mentioned which research workers and 
advisers graduate students can help transform educational 
research from accumulating mass facts growing body 
knowledge, the third the most important. Not everyone 
research. Not everyone called upon make studies whose 
only purpose integrate the findings earlier investiga- 
tions. But everyone who writes thesis article reporting 
his own research, and who has access reasonably good 
library, has the opportunity and duty use the findings 
others well his own findings drawing his conclusions. 

Typically, the first piece research that person does and 
the one which most closely supervised his Master’s 
Doctor’s thesis. Hence, advisers graduate students have 
special responsibility this connection. they train their 
students use (and not merely mention) previous studies, 
they will not only improve the usefulness their 
research the profession large but will also increase its 
effectiveness phase graduate training. 


READINGS 
Books Read 


SHELDON, AND Unraveling Juvenile Delin- 
New York: Commonwealth Fund, 1950. pp. 

This volume “first analysis” data obtained from Harvard Law 
School research project, directed the authors, whose purpose was 
the causes juvenile delinquency. Subsequent volumes, rep- 
resenting reflections” and analysis, are promised. 

The method utilized the attempt discover the causes juvenile 
delinquency involved comparison 500 delinquent and 500 non-delinquent 
boys, matched the basis age, general intelligence, national origin, and 
residence underprivileged neighborhoods. With these factors held con- 
stant, the two groups were then compared with respect home and family 
conditions, school and community adjustment, personality structure and tem- 
perament, physical condition and physical structure (on the basis 
Sheldon’s physique types), and qualitative aspects intelligence. The fact 
that significant differences between delinquents and non-delinquents were 
found all these the control, the matching technique, 
variables often held crucial importance determining delinquency 
interpreted the authors indicating the fallacy attempting explain 
delinquency function one two causal factors (for example, 
approach complex problem from too narrow perspective (for ex- 
ample, from exclusively sociological exclusively psychological frame 
reference). The authors express frequently and eloquently the necessity 
interdisciplinary approach, asserting that “the evidence seems point 
the participation forces from several areas and levels channeling the 
tendency socially unacceptable behavior” (page 281). 

the basis statistically significant differences between the delinquents 
the authors have constructed series “prediction 
which they believe can employed properly trained persons 
aid the early detection potential delinquents. The necessity for such 
early detection pointed one the major findings the study: the 
early onset, persistence, and deeply ingrained nature delinquent behavior. 
the authors put it: “By the time the juvenile court and correctional 
agencies are called upon cope with persistent delinquents, the roots emo- 
tional and behavioral maladjustment are deeply imbedded 
and character” (page 285). 

very important practical implication, then, this study, and one 
which should interest all educators, the necessity early preventive 
work with boys whose personality, physique, and background predispose them 
toward delinquency. Rejecting fatalistic approach the problem, the 
authors insist that delinquency are not dealing with predestination, but 
with destination. And probably destination can often modified intelli- 
gent early intervention” (page 289). 
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major portion this “intelligent intervention” clearly believed 
the authors the responsibility the school. How the school can 
more adequately meet this responsibility expressed follows: ‘“Funda- 
mental changes school curricula and teacher training are also necessary. 
must properly recognize the temperamental and emotional differences and 
special abilities and disabilities children and the teachers 
parent-substitutes and ‘ego-ideals’ the structuring character. Forcing 
certain types children into the traditional mould results increased tension 
and The problem calls for greater flexibility supplying rich 
variety satisfying school regimes suit various psychologic and morpho- 
logic types” (page 288). 

The reaction the present reviewer this volume somewhat mixed. 
undoubtedly the most ambitious, and certainly one the most consci- 
entiously executed, researches yet made the problem delinquency. And 
the authors show admirable appreciation the complexities the 
problem with which they are dealing. Yet the research whole contains 
weakness often found contemporary socio-psychological research: the 
lack consistent integrating theory. 

Nor the study purely empirical, the authors would times seem 
imply, although many interesting and sometimes surprising facts are reported. 
Rather, sort eclectic brew constitutional psychology, psychoanalytic 
theory, and common sense. 

This not suggest that the authors themselves would deny the desira- 
bility integrating theory. fact, early the volume (especially 
Chap. they acknowledge its eventual necessity. Their position, however, 
that view the complexity the problem and our present limited knowl- 
edge human behavior, division behavior into such “levels” 
the somatic, the emotional, the intellectual, and the social-cultural not only 
permissible but necessary. our present stage knowledge this may 
moot question, but would the opinion many students human be- 
havior that such approach, smacking does dualisms, not the most 
promising. 

was, therefore, disappointment the reviewer that the authors 
devote far the greater portion this volume discussion the separate 
“levels,” and little space the problem integration. Actually, only the 
last few paragraphs the book (pages are devoted specifically 
attempt bringing together the findings the various and 
and within limited space the discussion necessarily highly 
superficial. hoped that more adequate theory and 
milieu” (page 7)—in other words, theory social learning—will devel- 
oped subsequent volume. 

Because this study does not seem grounded adequate theory, 
important practical limitation the application its findings immedi- 
ately arises. This would apply particularly the authors’ prediction tables, 
which will (as they themselves point out) have adequately cross-validated 
before they can applied populations other than the original. 

One other unfortunate consequence the lack adequate theory 
the authors’ difficulty treating the relationship between physique and 
behavior. For the most part they stress the necessity caution attributing 
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causal relationship, but other times (particularly the last chapter) seem 
simply assume that such relationship does indeed exist. 

The format this volume attractive two-column arrangement. 
Unusually detailed and stimulating notes and references are included the 
end each chapter (with the exception Chapter III, where they seem 
have been mistakenly omitted). There are five appendixes. For the busy 
reader who wishes quick summary the study’s most important findings, 
Chapter XXI (“Dynamic Pattern 


Stil und Charakter. Meisenham Glan, Germany: 
Westkulturverlag Anton Hain, 1948. 166 pp. 

This attempt first all distinguish the true features character- 
istics linguistic style and relate them personality. While some the 
analysis style might transfer from German English, much also would not. 

More serious the point that the attempt correlation premature. 
While quite certain that person’s verbal style some fashion deter- 
mined his personality, does not follow that can predict the one from 
the other. There may constancy the relation certain style—say 
the style—and any particular aspect dimension 
personality. One person might write thus because active, another 
compensation for his own inactive life, third because specific training 
such style. 

And even there constant relation, until have analyzed far 
better than yet have the several dimensions personality, idle hope 
that can correlate them with style. For example, introversion was once 
regarded distinct trait; now known comprehend many distinct 
kinds behavior. How then can introversion correlate with any characteristic 
The same objection can made every effort diagnose person- 
ality any sort expression—whether gesture, handwriting, response 
inkblots, whatever. Progress being made but have come only the 
false dawn “Expression Psychology.” And seems that begin 
with such cultivated characteristics linguistic style begin the wrong 
end. Only when know what are the dimensions traits personality 


will able portray the dimensions style which are significant for 


Local Autonomy for School-Communities Cities. New 
York: Teachers College, Columbia University, 1947. pp. (Re- 
search Studies, No. published for the Metropolitan School Study Coun- 
cil). 

This co-operative inquiry made 1946 into educational potentials, 
channels communication, and leeway for local action the determination 
school policy municipal school districts. Are school officials school 
service areas large cities using existing channels communication? The 
answer that large schools New York City not make full use 
lay groups schools adjacent and smaller municipalities. 


Lewis 
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Laura. Culture Crisis: Study the Hopi Indians. New 
York: Harper and Brothers, 1950. pp. 

This study example social research co-operative methodology 
the most inclusive type. Some fifty scientists contributed their findings, 
representing such fields social and cultural anthropology, psychiatry, psy- 
chology, pedagogy, public administration, linguistics, and ecology, with the 
author acting co-ordinator. The Hopi, tribe fewer than four thou- 
sand Pueblo Indians, living isolated arid reservation northern 
Arizona, constitute case study ancient, highly integrated culture 
acute crisis, partly caused the loss three-fourths their original 
reservation the neighboring Navaho and severe droughts and overgrazing, 
but also the result such disintegrating factors overzealous missionary 
efforts, the persistence the melting-pot pressures the older Indian policy, 
and the various handicaps under which the reform policy (since 1934) has 
had operate. 

The positive recommendations the author emphasize the development 
more intelligent, sympathetic type administration work with the 
Hopi adapting their ancient culture structure the problems changing 
world. The economic problems seem minimized her conclusions. 
The book has extensive bibliography, index, and number photo- 
graphs Hopi life. The project was sponsored the Indian Personality 
and Administrative Research, Institute Ethnic Affairs. John Collier, for- 
mer Commissioner Indian Affairs, contributes foreword. 


Harry. Soviet State and Its New York: Philosophical 
Library, Inc., 1951. pp. 

nine the twenty chapters, each treated complete unit, the 
author reviews the geography, history, government, religion, agriculture and 
industry, economic and social life, and the revolutionary doctrines old Rus- 
sia basis for the second part the book, which calls “After the Revo- 
lution.” 

For those who are familiar with Russian geography and history the brief 
survey brings into focus the most important places and phases; serves 
part explain the course the revolution took Russia. 

the second part, too, each the chapters forms complete unit, but 
would well read them continuity since they are, the words 
the author, “‘a sociological appraisal what has taken place there, 
study the social philosophy underlying the movement whole” (page vi). 

Appraisal can found throughout the book short sentences and the 
last two chapters calling the attention the reader the fact that recent 
Soviet history being reviewed. For instance, the chapter education 
and cultural activities telling the “unparalleled reduction illiteracy” the 
author inserts this sentence: “We are not informed, however, just how 
‘literacy’ was defined the Soviet Union” (page 255). few pages later 
expressing public opinion were the hands the government” 
(page 264). 

The chapter “Welfare Measures” would very likely arouse lively contro- 
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versial discussion those who have come recently from behind the Iron 
Curtain. The chapters “International Outlook” and Appraisal” 
are thought-provoking the light the preceding chapters. Without them 
the book would have failed what set out accomplish. There 
bibliography pages which valuable asset. 

should mentioned perhaps that Novgorod the Great lies the 
Volkhov River, not the upper Volga stated page 22, and that Poltava 
not “near the Asov Sea” (page 33); but those are minor details. 

Justina Epp 


SETH A., AND THompson, Basic Experiences 
Speech. New York: Prentice-Hall, 1951. pp. 

This designed terminal course textbook for college students 
speech. The authors claim that “three features distinguish [it] from the other 
books this area: (1) organized (2) arranges these 
activities the form planned progression. (3) [It] provides specific instruc- 
tion how meet the most common speech situations” (pages v-vi). 
doubtful that this book either unique attempting successful achiev- 
ing these particular objectives. 

evidence presented show that the activities discusses are either 
the most common that they are arranged progression. Radio speaking, 
for example, presented early the text. One must question that this 
either common easy form activity. The legislative assembly, 
treated the last chapter, provides speech situation which few men 
participate. 

Most the book’s fifteen chapters contain relatively simple, useful, and 
well-written discussions the principal types public speeches. Adequate 
exercise and reference suggestions are The strength the book 
lies for the most part its concentration introductory and fairly well- 


authenticated principles public speaking. 


New Kind Case Study 


[Continued from page 21] 


education, teaching reading and writing every subject- 
matter area approximately met. Students now have purpose 
for reading modern novels environment other than 
English course. This enlarges the chances that they will con- 
tinue read good literature after they leave college. might 
well added that the reception given this method study 
students has been enthusiastic beyond the hopes the 
writers. This new type case study has won its right 
place child and adolescent psychology. [Vol. XXXI, No. 
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